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Renewal of America's schools depends on ensuring that the effort is anthentic and has
meaning for those 'who create the learning environment for students. In the final analysis,
teachers are the critical variables for studentS' Well-being in school. Qualified teachers
make the difference!

Policymakers'have made significant strides in broadening the baSe of educational reform.
Policy recommendations are Seldom the work of a feW individuals who are-isolated
from the challenging World of the public school classroom. InCreasingly, pOlicymakers
know that they must listen to the practitidner.And these teachers are helping to shape
school renewal strategies; their yokes are sought, included; and attended to.in policy
dellberationS Why? Because, as this volume notes, their voices are likely td be 'more
authentic than others in that they represent .thOse Who are in the field, in schools and
classrdonis with real children, facing real teaching And learning challenges on a daily

. basis.They are voices that cannot be excluded or dismissed.

Of particular Value :is the acute wisdom of those practitionerS,Who have successfully
instructed and engaged the diverse studentS found in many of today's claSsrooms,
Capturing the knoWledge and expertise possessed by successful teachers of color is
espetiallY criticat.today when it appears likely that many of these teachers will soon
retire froni teaching and Will not be replaced by other teachers of color.What can
these experienced, talented educators tell policyrnakerS to ensure that renewal efforts
reach all.claSsrooms and all students?

Supported by the MetrOpolitan Life Foundation (MetLife),AACTE created the AACTE-
MetLife Institute OnCulnirally RespOnsive Practice.The Institute brought together 34
practicing P-12 teachers to read, reflect, and share their ideas about what it means to
teach in diverse classrooms and to think a.bOUt-the policy implications of their cornier-
sations:The resUlt waS a powerful experiencelor. everyone.

Their thoughtful discussions Pare docuinented in Culturally Responsive Teachers'
InfOrm the Reforni Agenda Focusing on key educational issues, these teachers, the
AACTE-MetLife Fellows, working with national scholars, developed a set of recommen-
dations for policymakerS.to consideiThe.reader will find that the recommendations
include useful, sometimes provocative,Teminder§ and sound pedagogy These are indeed
master teachers with a deep understanding of what it means to teach students from
diverse backgrounds.TheSe voices are reasoned and thoughtful and must be carefully
Considered iri any discusSion of renewal policies in education.

Allen Glenn
President AACTE
OCtober 1998
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Despite the best efforts of Many great thinkers and strategists, this nation has been Unable
or unwilling to craft a system of schOOling that educates all children of compulsory
school age to reach their.potential.YOUngsters who live in poverty, who are mertibers
of certain racial, ethnic, and/or linguistic 'groups, or who are exceptional in their abilities
are rapidly becoming a majority of our school lioPulation.These students are alSo more
likely to be slated for failiure in society than for suCcess (Dilworth & Brown; in press).
Troubled, unproductive, and self-destructive
adult behayiOrs.toO often eVolve from inade-

schooling. Because teachers are major 66 EdUcators need to know what.
-arbitersin the learning proCess, regardless of hap iens in the world of the children
sehooi condition, they Can.be the lynchpins with whom they work They need to
of:efforts to eciuitably and productively . know the universe of their dreams,
cate all of the nation'S childien.The report of the language with Which they skill-
the National Commission on Teaching and fully defend themselves from the
America's Future (1996), What Matters 'aggressiveness of their wOri, what
-Most: Teathing for America's Future, states, .

"A caring, competent; and citialified teacher
for eveiy child is the most important ingre-
client in education reform and; we believe,
the most frequendy overlooked" (p.

Fortunately, we have come to understand the Value of incorporating the Voices of teachers
in our search for policieS to enhance and improve, teachers' classroomn practice and-stu-
dents' academic achieVement. Standar& deVelopment,profesSional development schools,
and site-based management are arhong the change strategies and innovations that recog-
nize theimportance of the teacher's voice in decision making.' TeaChers can contribute
significantly to policy formulation; they serve as a "reality check" for hOw policies are
liketir to play out in the classroom and provide the Perspective of the professionals moSt

.; intimately involved in the learning process. Education literature suggests that historically,
teachers of color have been excluded from critical policy discusSions: to an even greater
degree than their white peers.We know that bringing teachers of color.and others who
have fine-tuned their skills in diverse claSsrooms into Conversations about effective prac-
tite at the building, district, and national levels can.pOtentially enirich the professional
kno.wledge base and make *schools more compatible with diverse learners.

they know independently of the
schoOl and bow they know it.99

Paulo Freire

Capturing the 'voices of teachers of color has become more critical because, as a group,
they represent a fairly small percentage Of the nation's teaching force.These teachers:
tend t6 be older and closer to retirement and are not being replaced. at a comparable
rate.Thus, we face the prospect .of having more -and more African, Hispanic,Asian/ Pacific
Island,-Native American; and imMigrant students in our schools arid fewer and fewer
teachers With similar backgrounds (Task Porte, 1997).
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With diese understandings and with, support from the Metropolitan Life Foundation
. (MeiLife), the American Association of Colleges for Teacher Edueation (AACTE) estab-:
lished in 1996. the AACTE-MetLife Institute .on Culturally ReSPonsive Practice:The over-
all purpoSe of the program is to serve as .4 Conduit to .ihe policy practitioner, arid research
cornmunities for the beliefs, insights, and knoWledge of teachers of color and others
about practiCes that are effective in educating children from racially, ethnically, and

. _linguistically diverse tomMunities.

65 I. think the Institute is.playing
an imtpOrtant role in giving voice
to.tbe significance of cultural .

r6tponsibility don't-
think we can ever underestivnate
the.need.to keep theSe ideas.in the
public arena...my acknoWledged
participat.ion has .encourage d.
school.members to call upon.me
and particularly my ssroom to .

obServe and to discuss culturally
responsible_ curriculum and prac-
rices.99

Kathy Bench-Martin
Waldo Middle School
Salem, OregOn

The 1997-98 program supported 34
AACTE;MetLife Fellows wild are practicing
PK42 teachers from 21 States and 11S. ter-
ritories.They teach in the nation's largest
urban school systems; as Well as in rural
distriCtS compriSed of a single school.
Throughout the year, via the Culturally
Responsive PractitiOnees Exchange.
(CRPE), they considered the implication's
for their school commimities Of seVeral
educational reform issues and shared their
thOughts with program participants.
Specifically, the Fellows exanained curricu-
lum reform;content standards, the social
context of schooling, Practice and peda"
gogY, professional development, and plc12
assessment. Each tOpical dialogue was
designed and facilitated by a. nationally.
recognized expert (i. e:, Kathryn Au, Mary.
Dilworth, Gloria LadsonBillings, Gene
MaerOff,:Charlene Rivera, Stephanie
Robinson, and. CharleS. Stansfield). .

.

On May. 28729, 1998 AACTE convened a forum, which brought together FellOws from
across the nation. Participants collaborated on devising strategies fOr translating the
previous year's Work into effeetive policies and practices that prornote learning arnong
youngsters frOm racially, ethnically, and linguistically diverse backgrOunds.The AACTE-
:MetIlfe Spring Fdruin featUred presentations by well-known teacher advocates, Mary

. Futrell and Marilyn Cochran-Smith, as Well as' lively exchanges among teachers whoSe
voices" are seldom heard On the national stage. Clearly and pasSionately.they offered
their perspectilies and experiences on swine of the Most critical isSues of the day

perhaps the most essential lesson to be :distilkd from the Fellows' deliberations iS captured
by Panlo Freire's .charge to educatOrs:



... it is absolutely necessary that educators act in a viay consistent, with their
chokewhich is pohtleal-7-and fUrthermore that educators be ever moire
sCientifiCally competent, which teaChes them how iMportant it is to know the
concrete world in which their students live, the culture in which their students'
language; syntax, semantics, and aCeent are found in action, in which tertain
habits, likeS, beliefs, fears, deSireS are formed that are not necessarily easily
accepted in the teachers' own worlds. (Freire, 1998, p.72)

In many ways, the perspectives of these teachers are similar tO those of most well-
meaning ,adults and educators.What is different is that their voices are possibly more
authentic in that they represent those who are in the field;in schools and classrooms
with real children, facing real teaching And learning Challenges on a dailY.basiS.

\ifihat follows is a synopsis Of majOr themes and recOmmendations that emerged froin
the Institute.

. .
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PTClak© ond Podc-iggcy
A teacher 4nust not hcthefavoriteS and does not Separate the poor from the rich: and.
the not-so-intelligent from the intelligent (Zandile,.12, Zimbabwe)

.The AACTE-MetLife FellowS feel that more teachers must be taught how to erigage and .
instruct culturally diverse students and equipped to understand issueS and circumstances
that are releVant to, their sthdents' homes and coriuminities.The Fellows relate countless
tales 'of oceasions where students' cultural knowledge is invalidated, language ability *is
igriored;and natural enthusiasm for learning is diminished t.y teachers lack of skill,,
knowledge, or sensitivity. For instance, one ['Fellow writes,"I feel:as though I'm still 'taking
a stand' when I greet', talk or Call to kids M the hall in Spanish." He feels that many of
his colleagues are blind to the "cultural caPital" that many students bring to the table.

65 ...culturally relevant practice is a
philosophy and belief system that is
grounded in the edutability of the
'learner, the iivoi-th of the.stridents
and the need for social justice.9;

Gloria Ladson-Billings
University of Wisconsin Madison

All students, particularly students who are
frOm disenfranchised and/or ofdiverse cul-
tural backgrounds, must be validated rather
than disregarded:by teachers, Schools and
school' systems, and institutions of higher
education. For instance, this may be
accomplished by in-school consideration .

of Out-Of-school occaSions and incidents. .

Many students complain that the teachers
and administratOrs do not seem to pay
'attention or care about them unless they

dO something disruptive, or even violent, in order to stand out. Further, Culturally:
diverse Students Can be even more alienated since they frequently go through the whole
day without seeing someOhe of.their background in a position of authority. Most impor-
tantly, if students do not .feel that their language arid culture are respected and reflected
in teaching, they may, not 'huy,into" the school academic culture.

On.matters 'of practice and pedagogy, the Fellows worked through an excharige crafted
by Gloria tadson-Billings, author of the award-winning book The Drearnkeepers (1994).
In.response to her question,"What does it mean for students to be in classrooms year
iri and year out Without seeing teacher's of diverse racial/ethnic groups?" the Fellows
clearly.saw merit in a racially, ethnically, and linguistically diverse factilty but were Very
clear in their conviction that a good teacher is a good teacherThey were aSked to con-
sider their successes and struggles with students and to compare their own exPeriences
with that of many neophyte teaChers who frequently identifY "[the object of their]
struggles as African American boysr In her analysis of responseS to her questions,
LadsOn-Billings3. notes that the Fellows seemed to-reflect more sensitively and with
greater care than is 'typically exhibited' by teachers'. "In 'most Cases, race or ethnicity

10



had nothing tO do with success or failure.Teachers talked about their sucCess (or failure)
in making a cOnnection With students that alloWed a relationship bf trust to develop.
Fr Om this foundation of trust, students seeined more willing to take risks and try some
hew things."

[223-egrfflivandaROggtog

All students,bitii particularly StUdentS who are from:historically disenfranChised
or vulnerable groups, must be validated rather than disregarded by teachers,
Schools, and school .sYStems:

o Practice should be based, oh research and conceptual knowledge that includes
strategies for educating diverse.learners:.

Effective pedagogy inCdrporates authentic, meaningful experiences and
materials:which are linked to children'S lives, intO classroOm- practice and
co-curricular activities.
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good teacher answers the .needs of thespupils and not only the needs of the chosen

programme. (Omar, 12,-Morocco).

Students enter schOol with all types of inforMation and knowledge, an assortment of
cUltural norins,.and varying ideas about behavior and how to learn:Students are less
likely to succeed in school when they feel diScOnnected from the curriculum or when
they think that school is not about them and haS no relevance to their lives. Frequently,
instructional Materials aisume a background knowledge that youngsters simply haVe
-not had the occasion tO acquire.

Icathryn.Au, widelY recOgnized for her work with developing culturally responsiVe
curricula for indigenous Hawaiian youngsters, challenged the FelloWs to look at the
types of curriciilum reforms that-were being implemented in their schools, and to identify
barriers to iMplerrieritation that they found. Parental inVolvement was noted by the
Fellows as critical in reform measureS that are intended to be culturally responsive.
They indicated that many parents are already involved in numermis school activities.
The Fellows-urge greater and.genuine parental inVolvement in a number Of areas (e.g.,
development and implementation of curriculum standards and accountability in meeting
the standards). In their vieW, parents are experts on their thildren and understand many
of their children's needs.Their knowledge of their children's background, experiences;
and requirements is especially important in the frequent instances when teachers do
not share the students' backgrounds.

A feeling of parental arid community ownership in the kind of knowledge and Skills
that are offered in the schools significantly enhances the support that students receive
in meeting high standards. It is equally important that teacherS thoroughly understand

, the goals; expectatiOns, arid MeasUres assbciated with content standards and receive
adequate professional development to hnplement

The Fellows feel that curriculum and instructional materials far too ofteri do not reflect
students' cultures and knowledge bases and are frequently empty, meaningless, and
wasted resources.At the sime time, CoMpared to their peers, these teachers have the
experience, knowledge, and ability to develop, identify, and use inforthation and materials
.iO supplement whit is officially offered and prescribed in their Woilic..Generally, as far :

as issues of curriculum reform are concerned; these teachers have A moderate leVel of
frustration with Changing fads and requirethents, but at the same time, they seemingly .

feel More empOWered to dO something abont it than other teachers.

o'0000000000-00000000000000000000000,oO0000000.0000o0 oo.O000000060000,000cl00000 .clo.O.d000000000000000000g0000'000000000b000000'000ti000000a
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It is essential that Content standards are clearly and broadly Understood and
articulated to teachers, students, parents; and the general community.

Textbooks and curriculum, whiCh support content standards, must coincide
with students '. cultures and knowledge bases.

.0
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A good teacher not only gives the lessons, but much mbre than that:she gives Us
new ideas and explains to US our doubts. She makes the classes an amusement arta
°not a prison. (Catarina, 10, Portugal)

Children do not stop learning when theY exit the sehool building; everything they do
-can become a learning experience. If &chools effectively share information abont what
they are-trying to teach with.the loCal communitY, then parents, employets, political
leaders, and community members can become an important part of effortS to help
children achieye.Also, parents and others in the commuhit, have a right to knoW what
the schoOl is trying to teach their children. EducatOrs must ensure that all students and
parents fully uriderStand achieYement and performance standards if Students are going
to be held accountable.for meeting them.

66 When .the community expects' all
children to succeed acadeMically,
it.sends a strong message.99.

Tracy Callard
Horace Mann Foreign Language
Magnet ElementarY School
Wichita, Kansas

66...persons that teach our stu-
dents in need should be frOm the
same background or at least have
some understanding of what being
in.need really is...teachers Should
have a strong desire to educate,
real world iuformation relative to
the needs of at-risk students, and
a willingness to learn about and
respect the culture(S) of the stu-
dents and community ,to -whom
they are aCcountable.99

Lisa Green Franklin
Illooker T.Washington. High School
New.Orleans, LA

. .

Gene Maeroff, noted authot of Savage
Inequities and Altered Destinies: Making
Life Better for Schoolchildren in Need,
guided the exchange on social conteXt.
In his cOmthentary on the FelloWs'
-responses to the assignment he devised,
Maeroff indicates that the teachers thought
"deeply about the impedimentS that poverty
places in the way of Many learners."' He
noted that they recognize .the importance
of high expectations and the value of
"broadening experiences" and providing
the "extras"; althongh eXperiences can
hardly be considered extras if all Students
are to have.an equal chance.

Mae-I-off also comMented, "Ties that a
school forms with the immediate neigh-
bothood and with the broadet community :

can go a long Way toWard ameliorating
some of the economic disadvantages that
afflict Children." Students., particularly stu-
dents living in poverty, need advocates.
Parents and cOminunity members are
more likely to be effective advocates for
children, aS well as more helpful to schools,
if theY.understand the :Culture of the
sehool and the classroom.
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HOmes, schoOls, and communities must reconnect and strengthen their
relationShips and ties with each other.

IduCators and the entire community must set high ekpectationS for all students
from all families regardless of their socioeconomiC Status, and Cultural, or linguistic
background.

0 0....000.0..000000000000.0.000000000005,0000000000000000
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like ,a teacher who helps me think and get answers for myself (Sicelo, 9, .

Ziihbabwe)

A critical issue an-long the .Fellows is what they perceive to be the misalignment of.

standards, Curriculum, practice, and assessmentS.Students cannot benefit from stan-.
dards without an appropriate'educktiOnal,context deSigned to help them meet the'
requirements.All teachers and adminiStrators must receive effective training in stan-
dards implementation:and testing in order to use them construCtively.Teachers and
administrators muSt be familiar with the standards and how to prepare students to
meet -them.

65:Rather than an end initser or,
only an indication ofthe stRdent's
knowledge, the .assessment task

u',,1 be seen as one means of
ex,PanAing the teacher's under-
standing of-the :depth and breadth
of learning e4)eriences the students
need 4f they're going to ,master the
content,reijuired to meet- the stan-
dard. In one sense, the assessment
becomes less' of an'in4ication of
What the student linows, and more
of an indication of what the
teacher needi. to learn.99

Stephanie Robinson
Education Trust

In an exchange designed by Stephanie
RobinSon, a principal partner with the
Education Trust, the Fellows were asked to
assess the cultural responsiveness of a task
found M a state assessment.They were
challenged to determine whether the task
was simultaneously rigorous, relevant to
their students' backgrouhd and culture, and
pedagogically appropriate.According to
RobinSon,lhe Fellows.left no doubt.that
culturally responsive pedagogy.and'academic
rigor can and should gO hand-in-hand; one
does not have to bp sacrificed for the
other.They are sensitiVe to the cultural
diSsonance inherent in some learning settings
and the need to provide learning oppOrtu-
nities that respect cultural differences and
create learning contexts that include the.
students' world. Most of the Fellows were
able to revise the context off the asSignment

to include experiences familiar tO their,
students:TherUnderscored. the need for: creative initiative among teachers and admin-
istrators so. that when the prescribed materials or tasks are inappropriate, alternatives
that are rigoroias and culturally .sensitiveCan be crafted without inadvertently lowering
standards in the nathe of chltural responsiveness.

: Gloria Ladson-Billings's exchange on practice and pedagogy also elicited views On.stan-
dards as they relate to low scores of many AfricanAmerican teachers on the National
Board for Professional Teaching Standards (NBPTS) certification examination. She
reflects,"If we adopt standards, can we agree on a uniform application off therir Her
experience suggests that the more traditional approach to teaching,'which seems to



predominate in the practice of teachers off color, is unlikelY to be regarded as exem-
plary by groups like the NBPTS.

In the Fellows' view, assessments must be unbiased_and include attainable benchmarks.
Assessments must be considered tools and not prescriptions forlearning. In.their expe-
rience, if all students entered sChool with equal Opportunities andy resources and had
similar backgrounds and interests, then it wohld be fair to hold them 41 to the same
standard. In the real-world, tremendous differences exist among students, differences
which must_ be taken into aCCount by echicators.

AcCording to these teachers, asseSsMents are not the answer to education's problems,
nor are they a way of accurately measuring students' potential.They merely.provide a
snapshot of a student's achievement at One moment in time compared to a perfor-
mance standard that May Or may not be realistic. In this groups opinion, tOo many
assessments and standards are not realistic for students who are not already familiar
with the cultural context of. the presented material.,

.
. .

For the exchange on assessment, Charlene. Rivera and Charles Stansfield, nationally
recognized tor their work in. the areaS ofeqUity, langUage; and linguistic's, asked the:
fellows to review their forthcOming article Leveling the Playing Field for English
Language Learnerk Increasing Participation inState and Thad Assessments Through
AcconimoclatiOns. They posed a number of questions for the Fellows on.the subject of
accommodationS, for EngliSh language learners involved in fOrmal assessment programs.

When asked their feelings about the term "limited English proficient," the Fellows
strongly endorsed the Use of an alternate (i.e.,"English language learners"). One FelloW
mentioned that she had been appalled to find the term "subnormarused in England to
refer to studentS. Others pointed Out that the terrn English language learner emphasizes
a transitory situation; whereas limited English prdficient sounds permanent. Some
FelloWs lamented that knowledge of a non-English language is hot aPpreciated.to the
extent that it should be in school syStems aCross the nation kivera and.Stansfield note
that traditionally, English language learners have been excluded from formal assessment
programs and asked the Fellows' opinions as to why this occurs.The Fellows responded
that English language learners have been excluded for loOth good and bad.reasons.
Good reasons included protecting the students from an assessment which they were
not prepared to take. Bad reasonS included protecting the district froni fallout from
English language learners.' low test score's. Some Fellows felt thaftheir districts were
not truly concerned:about English language learners' progress or perforniance.

Fellows generally felt that inclusion in district or building assessinenis, when appropri-
ately Managed, Will build selikonfidence 4nd experience in teSt taking, develop English
language Skills, and expose students to standards-based instruetion. Some Fellows felt
that current tests are unlikelY to benefit students: Still others felt that tests should be .

, available iri the shident's native language..



Fellows generally considered.assesSments to be limited by the degree to Which the .
assessment measures.what ihe school 'actually teaches.Wecannot expeCt to hold all-

students to-the saMe Standards if we provide a systern that does not allow equal. acceSs

to knowledge being _tested.

L2.6gutrumtnckgiigns .

0 Developers, of standards and'assessments should cOnsider the needs and cir-:
. cumstances.of diverse students and include them in the testing and evaluation

. .

process*.

o There iS a need for greater and genuine parental involvement in a number of
areas (e.g., development andimplementation of curriculum standards and :

accountability in meeting the standards).

o Curriculnm standards must be clearly and thoroughly articulated to and under-
stood by teachers, students, and parents.

Adegnate training on standards should be available tO:all stakeholders (e.g.,
teachers, adniinistrators, parents) to ensurethat standards and assessments are :
aligned. .

_Professional development should be available to ensure that teachers and
administrators understand the variOus forms of PK-i 2 testing.
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To become a good,teachen you not only ,teach the children but.you also learn from
them. (Tapsolo, 12, Burkina FasO)

AACTE-MetLife FellaWs emphatically believethat local, state, and national professional-
development policies Must allow teachers as professionals to have and to make chbices
about what they will study They argue that teaChers are in the best position to recognize
their strengths and weaknesses and have the professional integrity tb seleet themost
Useful -coUrse of study Their eXperiences suggest that communities and schools can be
very different and have different needs, thtis calling for a Wider.range Of profeSsional
developTeni torma0 and topics than are currently aVailable and accessible to them.

It 'IS clear to this group of teachers that, in
many Cases, they were trained to echicate the
"typical" student.These teachers have often
had clifficuky 'with mOre diverse classroOnis or
becorning acclimated to.and understanding
a diverie school-culture.They further identify
situations where professional developMent
has -helped:thein learn how. to better teach
their students, as well as situations where

. policy and financial Constraints limit the free-
dom of sChools to design programs 'that
compleMent student needs,. .

The FellOws advocate baSing the mission
and goals of professiOnal developinent on
the goals and needs of sChools and teachers.
Time for active learning, reflection, collegial activity, and alternative professional work
shoUld be built into the schOO1 day and should be broader than the format of transmit-
ting best firacticei. Also, they find that having active teacher's meet to work on actual
problems in their school is a more effective form of profesSional development than pas-
sively listening to a lecttire.

In the exchan0 on ProfeSsional development, the Fellows responded tO an article
written by Marilyn Cochran-Smith and gitestions posed by Mary Dilworth. Itis clear
from their responses that While a.range of professional developroient opportunities is
atailable, very little of it focuses on iSsues of diverSity

2.6¢(*mencicDfignol

Teachers, adritinistrators, and institutions of higher learning must work together to create
citiality culturally inclusive staff development prOgrams that:

. .

65 I tbink bard talk (or honest talk)
is very important. If we are expect-
ing teachers to change, they must
bave ,an opportunity to reflect 'an
frtting-go of old ways of doing
things. This process can be-very
Painful and emotionatfor some
people...I find bard talk very bene-
ficial in dealing with equity

Linda Fulmore
Phoenix Union High School.Pistrict
Phoenix,AZ.
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identify issues, practices, and strategies for teaching and relating to a diverse

student population;

coordinate the goals off teacher educatiori programs with the needs and prac-.

tices of schools;

identify teachers who cap serye as 'coaches to share their experience with others;

o provide apprOpriate tiMe and:funding;

0 allow for the infusion of culturally and linguistically diverse content throughout
the curriculum;

o establish a stated mission and objective for professional development that creates

a commimity of learners among teathers in order to reach greater leVels- of
achievement for all students; and .

o establish reciprocal arrangements betweeirschool districts.And institutions Of
higher learning to foster ongoing dialogue and encourage peer coaching, co- .

teaching; and sharing of ideas.

20
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terrl Apstian
Chlanooli Charter Schooll.
IFaalrib.aarnks., A*ska :
Notaltator: UrtilverbAty of Allaska -1Fa4rbainks

Terri Austin teaChes grades K-8 at Chinook Charter School in Fairbanks,Alaska and
methods coUrseS to preservice teachers at the University of Alaska Fairbanks. She is
an active member of the Alaska Teacher Research Network, a member of the editorial
board.of the fbitrnal of Teacher Research and a National Writing Project fellow. She is
also author of ChanginE the View: Student-Lecl Parent Conferences, published by
Heinemann in 1994 she has an M.A. in Language and Literary Methods froth the
University of Alaska and is'completing her Ph.D::

CDO,

Kath kern Merach-kaartin irnic11.-.1Phillip Decker .

Waldo Middle Schooll
Saieth, Oregon. S.

. Nominator: Wal4o .pchooll, So lean, OR

Kathleen BenchMartin and Philip Decker team teach in an ESL prograrn at Waldo
Middle School in*Salem; Oregon. One component of their program .i§ a weekly trip to
the Huinane Society where stildents can Practice their English while interacting with
staff and the ariiMals.They bbth serve grades 6-8. Decker teaches ESL and newcomer
and health edueation. Bench-Martin teaches ESL literacy, ESL math, and ESL reading. In
addition t6 the Humane Society trips, they superyise ESL students who run a Morning
school supply store in addition to activitieS with a nearby homeless shelter.

IPatticia mode
WilldwoocilElleripterntary schooll :

Masoachuset%
NoniArnator: IRdverolty. olf Massachusetts - Arirtherpt

Patricia Bode teaches art in grades 1-6 at Wildwood Elernentiry School in Amherst,
MaSsaChusettS. She is a parent council volunteer and is pursuing graduate studieS in
multicultural education at the UniVersity of Masachusetts. She received a 1995 World
of Dfiference 4ward from the Anti-defamation League; she is the .aUthor of Cultural
ConnectiOns ThrOugh Art, a curriculum handboOkz and she is the administrative airec.-
tor for the Deerfield Academy Slimmer Arts Camp.
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Traty T. Call lard
Horace Mann 1Foreign ILartuage Maanet IERetnentary

ICasas
No *Italian Wichita State -Univentity, Wichita,. MS

. Tracy Ca Ilard teaches 4th graders in a bilingual.clasSroom at Horace Mann Foreign
Language Magnet Elementary School in Wichita, Kansas. She is also a clinical.ficulty
associate Working with Wichita State University in the deVelopment of a professional
development school. Canard is an ESL/bilingual teacher for the district!s summer
schbol and a reading and math, tutor at the Children's psychiatric unit of Charter
Hospital:Although she no longer practices,Tracy is also an attorney

:.Violla IL. Caralie
Wallker ddRe Sthooll
Sallem,. Oregon
Nominator: Wallker Middle Schooll, .5allem, OR

Viola "Vye" Cathie teaches ESL transitional English, social studies, and science for grades
6-8 at Walker Middle Schoorin Salem, Oregon. She is cb-vice President of the loCal chapter
of the International Reading Association, a teacher consultant for National GeOgraphic,
and a member Of the Capital keading Council and the Anierican Association of UniVersity
Women. She his recently established "Cafe', Bilingue", that brings together ESL students
and Spanish students :at Walker tei share food, conversation, and friendship. She is also
the author of A Pareut1 Survival quide to Middle School, Which will be translated
into Spanish and sold in local:stores to support Cafe Bilingue. She has her doctorate in.
-education frarn the UniVersity of Texas'in Austin. Her dissertation examined the change
process in the Hauptschule inAnstria.

, .LaShan Rotnte Chattnop
.Berkelley.High Schboi.-

erkelley, Calliffornia
NOminator: The MuIlticullturall 41111iance, Frandsco,

LaShaWn.Route Chatinon teaches ethnic studies and African American hiStory for
grades 9-12 at Berkeley High School in Berkeley, Cahfornia. She is a Diversity Team
member, co-sponsor of the Airican American Student Union, and.cheerleading coach
for the school. She.has also been a Multicultural Alliance (San Francisco, CA) fellOw.
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Sva M. Dint Ite.
Carr llipius West §c4Ooll

uffffaRo, NeW York
The State tirniVersity of New York ItuffifaIlo

Eva M. Doyle teaches 5th grade at CampusWest School in Buffalo, New York. She has
deVoted significant tfine to emphasizing African and African American history to her
students, school, and conimunity at large. She established and now coordinates a
resource center for African and African American history and culture at CamPus West
School. She is a columnist for the Buffalo Criterion, and Today's Chronicle in Chicago,
Illinois. She has also serVed as a. clinical faculty merriber to the University of Buffalo'

'BRIET prOgram (Buffalo Research Institute on Education for Teaching):

Lisa IFrankIlin
ooker T, Washington Ifiligh SchOoll

,New OilleanS, Louisiana
Nominator: Xavier Untversity bff Louisiana, New OrIleans, LA

Lisa Franklin teaches biolOgy to grades 9-12 at Booker T.WashingtonAcadeinic &
Vocational Magnet School in New Orleans, Lonisiana. In her clasSes, Lisa incorporateS
activities designed to Connect students' classroom studies to real world science-based
concerns and to give them opportunities to give back to their cOmmunity.For example,
her Class has participated in the NeW Orleans AIDS Task Force NO-AIDS walk-a-thon.
Lisa currently serves as a schOokbased staff developer.

Linda M. IFul[moTe
Moen* UniOn Igigh Sthooll DiStrict
Phoenim, Arizona
Nominator: Sell-nomination.

Linda Fulmore teaChes grade 9-12 mathematics, integrated mathematics, and precalculus,
in the Phoenix UnionHigh School District in Phoenix,Arizona.'She has participated in
the Teacher Leadership Corps sponsored by.QUality Education for Minorities (Washington,
DO, the Equity in Mathematics Education Leadership-Institute (Santa Barbara,CA), and
was recognized as Overall Teacher Of the Year and High School Teacher of the Year by
the William H. PatterSonLodge; Grand Canyon Terriple (Phoenix,AZ): She has presented
at:state, regional, and national conferences of theNational Council of TeacherS of
Mathematics and the Arizona Association of Teachers of Mathematics. She is involved
with the 'Phoenix Urban Systemic Initiative,Teacher las Researcher Project, wild
InstruCtional LeadershiP Training prograrn, and has participated in the Phillips Exeter
Slimmer Acadeiny for Urban mathernatits teachets.
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Junius Harr* ..
Manhattan Country Schap II'
NeW york, New York
Nominator:. Manhattan Country Schoolt .

JUnius Harris. teaChes 6th grade at Manhattan Country SChool. in New York City He -is
recogniied aS a Master teacher in social studies, literature, drarha,-music, and math.This..
year's curriculum includes*.oral. histories., phOtographS 2nd- videos of his.trip during the
sumnier Of 1996 traveling :from Atlanta to MOntgomery to Memphis. He.emphasizeS .

bringing real experiences to.his _classroom.:

Min Hong
IRS. 111

New York, New york
Nominaton Teathers College, Collumbia University, New York; NY

Min Hong teaches 1st grade and Serves aS Math leader for PS. 11, facilitator for an early
literacy course for the district, and a resident teacher for the professional development
lab. She published an article in Initructor magazine, authored a children's book, Friends,
and co-authored a teacher reference book, Spelling Strategiesi That Work. She is currently
pursuing her doctorate in the DepartMent of Curriculum &Teaching atTeachers College,
Columbia University.

Teresa 1(turrirna
Guadaluipe Union SChooll Distrkt/University Center for Teacher Education
California IPollyitechnic State University
Sara ILuis Obispo, California
Nominator: California IPollytechnic State University, San ads Obispo, CA

Teresa Iturriria is a teacher-in-reSidence on the faculty at the San Luis Obispo Uhiversity
Center for Teacher Education of the Califbrnia Polytechnic State University She teacheS
courses in- classroom management and critical iSsues in IC-.8 curriculum, as well as serving
as a university facilitator at Oakley Elementary School, a Santa Maria-Bonita partner
school. Prior to this appointment she taught bilingual kindergarten at Mary Buren
Elementary School.
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:GItor4inne jackson
RS. 226
New York, New York
Nominator: New York Unfiverork, Profeulonall qevelIopment laboratory-, *.

NeW York, Ny

Glorianne Jackson is a Resident Teacher with the ProfesSional Development Laboratory
(PDL) and teaches computer tec.htiology and arts at PS: 226, a school far students with
autisin, mild retardation, emotional problems', and delayed langnage developinent. Prior
to coining to PS 226; she was *assistant professor at MarYinount Manhattan College,

. teaching dance and critical thinking skills.This last.holiday season, the district superin-
tendent used cards featuring computer-generated 'art created by students in Ms.
Jackson's class.

Martha I. Nillgore
E.S. Richardton Elementary Sthooll-
Milnden, LouWarna .

orniinator: Loulsiana Tech UnNrersity - IRuoton

Martha Kilgore teaches 1st grade at E.S. Richardson Elementary School in Minden,
Lonisiana.'She:his been re.cognized for her elementary math teaching skill's, bOth as.a
presenter at meetings -of the National Council of Teachers of MathematiCs and by the
National Science Foundation, as Louisiana's PresidentialAwardee for butStanding
Teaching in Elementary Math in 1994. She is involved in the implementation of the:
topisiana Mathematics. Frameworks,"presents workshops for manipulatiVe mathematics
at the local, state, and national levelS, and iS a Girl SCont leaden

frante6113.alz
George WiellingtOn ffigh Schooll
Mangilliao, Guam
Nothilnator: pniversfty off Guam - Mangilao

Frances McDonald teaches 10th. grade English at George Washington High School in
Mangilao, Guam. She serves bn the district accreditation committee, is an advisor to the
Guam Teacher Corps and the Fnture Educators of Guam; serves on the"Parent Teacher
Advisory Council, and has been a Micronesian Student Sponsor. She waS instrumental
in the prOdnction of a video ieleased by the.Guani International Readirig Association
Read-a-thon in 1995-for Guam Television.
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Karen I, IX[orilis
CentennAilt Elementary School
COldraflo Siprings, Colorado:1) ,

Co llorado Copege-Colorado Spritngs

Karen Morris teaches 1st grade at Centennial Elementary School hi Colorado Springs,
Colorado. Morris is the "Earth Station",Coordinator (a nature center at Centennial),
teaches '2nd and 3rd graders in the Colorado College Summer Program for:Gifted
.Children, and is the science coach at Centennial. She is a cooperating teacher for. the
Master of Artg inTeaching candidates at Colorado College;

&mita RAnehart Nedeff
Central Elementary IProffessional Development School
Korgantovn, WesfylrginAa
Noininator: West. V.ArginAa UnfiversIty - Norvintotvn

Anita Rinehart Nedeff is Title I Reading Specialist, grades K-6, at Cehtral Elementary
Professional DevelOpment-School in Morgantown,WeSt Virginia, a professional development
school connected to West Virginia University She has been recognized by. Monongaha
Couhty is Reading Teacher of the Year as part of the II& Secretary of Education'g

: recognition of Exemplary Chapter 1 programs arid by the LaternatiOnal Reading
Association for playing a significant role in West Virginia's:Exemplary School for1996:
She-has SerVed on. the WestVirginia Children's Book Award COmmittee and as haisoh
for ESL families iii the Morgantown community

Stacy Shipley
1Fahview IElementary School
Olathe, Kansas
Mdminator: EmporIa State Unlversky, Emporfia, IIS

Stacy Shipley teaches 2nd grade at Fairview Elementary School in Olathe, Kansag. She
completed her final year of undergraduate teacher preparation at the'Emporia State .

-University Professional Development School in 1994-95.At Fairview, she serVes on the
Spelling Design Team and the Social Studies Design Teain, is one off two Technology
.Asses-sinent Pioneers (investigating technology as a todl in authentic performance-
based methods); and is oft the Staff Development Cduncil.
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nathy C©llle Sktas
Starasiboro
glansibciro, andelatnat
NOnnAntorn.11..onislaraz Tech Ugmlverolty, Ru Stop, 1[4

Kathy SiEnS teaChes 2nd grade at Simsboro School in Simsboro,Louisianal She is a
leader in the Alpha II eta Honor Society at Simsboro, as well as a member of kappa
Kappa Iota, a professional Organization for teachers. She also volunteers as a 4-H live-
stock sponsor. She was selected 1997 "Elementary Teacher pi the Year" for Lincoln
Parish and Sinisboro School. She was also selected for "Who's.Who Among AmeriCa's
Teachers" for 1996.

-V4ttorkz Stialth
Egaing HARIIIEIlementary Schooll
11111TROTAgfroin, West Vir

Nomto MarsEhlatil IgraversAty, Morgzntown, WV

L.Vicioria Smith teaches 3r0 grade at Spring Hill Elementary School in Huntington,
est Virginia. She is chair of the Cabell County Multicultural Education Council- and

Serves on the Race Relations TaSk ForCe and the Board of Directors for HOSPICE and
Barnett Child Care Center. She is a reCipient of. the 1996 Milken Family Foundation
Teacher of the Year Award' and was Cabell County Teacher Of the Year. for 1995-96. She
recently organized:ai community-Wide effOrt to collect funds to support the family of
one of her stiiderits who was killed in an accident.

Ronds Tischer .

CnAnIle 1Fr-fin:nary Schoorl
CnArgle, Arbzornei .

"..Nomingitor: Mount Vernon Ilgrzarene College, Mt Vernon, OBI

Ronda Tischer. teaches grade 1-3 reading at Chink Primary School in thinle,Arizona.
Chink Primary iS on the Navajo Reservation and has about 780 students, more than 300
of whom are involved in Tischer's Electronic Bookshelf program, which encourages
students to take books home aild read to their families.Theprograrn began in 1994,
with 8 Students making their first quarter's goal, iri 1996, there were.200. Participants
read a required number of books, andTischer has found that even reluttant readers go
beyond the requirements.
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n)enores Aitnim townsermil .

Northwest Yr Ugh Saloon.:
hndIaragagetis, l[ndlatrnat
NoIIIEgilllattor: Northwest IHIA I Schoon, Itgtdianagejlis, i[N

DeloreS Townsend teaches grade 9-12 English and publishing 'a Northwet High School
in Indianapolis. She Was instnimental hi Creating North West High Schdol PubliShing
Company, a cooperative effort involving her studentS aid "Visiting faculty" from the
publishing industry They plan to publish a magazine of student services related to
school-to-work issues.

TRobyrh Unzhelraer
IRS, 87 .

New York, New YOrk
Nomillattor: e7, Ne* Yoff*, NY

Robyn Ulzheimer teacheS 1st grade at RS. 87 in New York City She is also a cliniCal faculty
instructor -at Teachers College, Columbia University She designed and implethented a
curriculum unit called "The Lightning Post Office," which was featured as pin of the
video projeCt "Images of Practice," by the National Center for Restructuring Education,
Schools and Teaching."The Lightning PoSt Office" is a curriculum based on the model
of the neighborhood, in particular,-the post office:She has served as the chair of :the
School-Based Mapageipent committee arid as a mentor for new teachers and student
'Leathers.-

.

everlly S. Wilsorn
Solltt 118. caood ]Enetperlitary, Schoolt
l[rvIng, Temas
Noggnaton VirlilversIty off North 'Temas, Denton

Beverly Wilson teaches 4th and 5th- grade at John R. Good Elementary SchoOl in IrVing,
Texas. During her tenure at Min R-. Good, she has been involved in mixed-age .class-
robins, the Math Lab; and the Spanish as a Second Language, Exterided Day Literacy,

I. and Inclusion programs:She is a member Of the Campus Reading Committee and thp
Family Faculty Club Board, President-Elect of Alpha Delta Kappa's Beta Beta Chapter
and has served on the Teacher Advisory Board of the University of Dallas.

.

,000.000,00.0.000000000000006000000000000.00000000000000000000.0000000000000000000000D0000.0000000000000.000000. 000000000.0000



1[..; WIrfight

tfcstinalvara 3ftementaury 5chooR
Ports=uth, VArgkilat
Nonnitaton. Marfa Ilk State UnAversfity, Norfolk, 7A

Brian Wright teaches 4th grade at Westhaven Elementary School in Portsmouth,
Virginia !rit hois classroom., he started an Opera Club, which features guest.instruCtors
froin opera groups, learning basic information.aboUt. opera, and attendance at loCal
opera performances.The club is noW launching a signature program of the Make aWish
Foundationi"Kids for Wish Kids," through Which they Will plan a variety off activitieS to
raise money to grant special wishes to children with life-threatening diseases. He has
been a presenter at local and state conferences, as well as at the Annual National
Association for the Education of-Young Children Conference.
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Fellows received six.resburCe kits during the course of the CRPE. Each kit included a
brief Overview of the topic (i.e., content standards, curriculum reform, practice and
pedagogy, Social context, professional developinent, and student assessment); diScussion
questions or iasks; and related reading or resource material:The following piece by
Gloria Ladson-Billings was included in CRPE #3, Practice and Pedagogy, and prOvides a
Succinet example of the resource materials offered, aS well as the issues addressed, in
the exchanges. . .

Cullturally.Respornsiive Practitioners' Mt Change

Practice/Pedigogy

Gloriialadson- miaings-
University of Wleconsln-Madiponi

In this era f education and school reform much discussiOn has revOlVed armind tech-
, nical changes in curriculum content standardS, School organization, scheduling, and

teacher credentialling and certification. Initially little attention Was 'paid td the work Of
the teacher, the nature of instruction, or more broadly, conceptions of pedagogy. The
1986 Carnegie CoMmission report,"A Nation Prepared", while not directly tied to the
nature of teaching, did serve as a catalyst for the develOpment of the National Board
for Professional Teaching Standards (NBPTS). NBPTS began to create sothe opportunities
kir looking at the practice of exemplary teachers.

The early discussions concerning exemplary teachers and their work narrowly defined
notions of good teachers. Indeed, scholars of color such as.Lisa Delpit, Michele Foster,
Etta Hollins, Joyce King, and Gloria Ladson-Billings began raising Counterclaims- to the
idea that good teaching/pedagogy is comprised of a set of generic skills relatively unim-
pacted by contexts of culture, race, ethnicity, language, and soCio-economic status.
Ladson-Billings's Work has been tied directly to both empirical and theoretical issueS of
culturally relevant pedagogy.This wOrk differs sorhewhat from the anthropologiCal work
of Au &fordin, Erickson.& Mohatt, Cazden & Leggett, which is termed either culturally'..
responsive, culturally congruent, or culturally compatible.These scholars, all sociolinguists,
have focused more on the speech:and language participation struCnires in classrooms
in Hawaiian and Native American classrdoms. Ladson-Billirigs's eMPirical work has
loOked at pedagogical practices of successful teachers of African Arnerican studenis. .

Theoretically, she looks at the construction of pedagogical practice as a-crucial element
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in the success of underserved students.Three critical aspects of:culturally relevant
practice are acadelnie achievement, cultural competence, and Socio-pollticalconsciousness.

. .

Briefly, academic,achievone* refers to a teacher's focus .on theintellectual grotivtli of
..:the stiidents.This.shOuld not be confused With a preoccupation:with .cOvering material
or "getting things done.' Rather, teachers who focus. 'On students' academic achievement

..know what students' strength's and .rieed& are and:plan an.educational.experience for
:them that builds on the strengths and addresses their needs for example, a. teacher -
focused on academie achievenient dOes not Merely say,"Markita is reading on a third
:grade level.," because that fails-to- tell us very much. Instead, 'the teaCher might say,
'Marlcita is capable of reading third grade books and is -strong at *Coding words. She
.dOes not Yet read with expression. Right now she seems .to focus ord getting the..words
right.We wiltneed.to workonimproving her comPrehension; to insure that She really
understands what she reads. My plan is to immerse her in a print rich ehvirOximent
:and read to and with her regularly I have a set of tekts-I,plan to send hOmei with.her

: :that she can readfor enjOymerit''.

The teacher focused on academic achieVement is.not governed by test scores in that
she or he:does not teach to them. However, Such a teacher does not fear assessment..
S/He welcorrieS assesent and uses a variety of assessments to be able to judge students'
intellectual progress:When students' Standardized test-performance does not conform
to what the teather knows about a Students' intellectual growth, the teacher has a
Wealth of Counter evidence with Which to challenge that one performance.The teacher .

alsO investigates what aspects of a standardized measure were difficult for students and
makes approPriate adjustments in"teaching.

Second, culturally relevant teachers underStand that academic achievement 'does not:
occur in a vacuum. If that.were the case, much Of Whaeis taught could be done with-
out.a' teacher The, teacher, classroom, school, home, and community proyide a particular
context for leaming.That context can enable or disable learnerS. One of the ways that
'teachers enable student learning is by helping students to connect in positive ways
with their own cultural backgrounds, particillarly when'those backgrOlinds have been
regarded by the sehool and other social institutions as low status and lacking in yalue.
But helping student& become culturally coinpetent requires partiCular kinds of peda,
gogical.skills. It is not merely trying to valorize cultural groups or preSuraing.that
because a student has an obYions racial or ethnic identification that she or he wants to
be held up as the exemplar Of die entire group. Helping students become.culturally
competent requires that teaChers beCome Students of the learners in their classiooms.
They watch and hstea to students carefully to decipher what is important in students
lives-and deviSe ways to incorporate these things into the claSsroOM.

Finally, in addition to ensuring that students, achieve aCademically.arid are culturally,.
comPetent;cUlturally relevant teachers understand that ultimately their Work is to pre-
pale students for their roles as citizens in a dethociatic and diverse society.That role
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requires individuals who are:willing to grapple. with the concerns' of the -coininon
goOd,This requires thCio-political consciotisness this terin refers not only to the per-
functory citizen behaviors such as voting and oiieying laws, but also the tOugh work of
'engaging in public talk, challenging injustice and inequity, and. casting A critical eye on
the institutions and structures of the society These teachers want their students to be
ableto ask hard questions abOuf the way things Work or doict Work.As, proud as one
might be about students academk performance, this perforinance means little if it is
not coupled with a sense of concern for others and a desire tO have democracy live up
to its promise,

'The late authorjames Baldwin, suggested that no society really wants educated People
because educated people:are dangerous people, However, cultUrally relevant teachers
do want to create educated people.They want a role in Creating "dangerous minds"
dangerous to the forces of pLcism, dangerous tO the forCes of Sexism:dangerous to:
injustice and oppression.Thus, culturally relevant prktice is a:philosophy and bellef
systeni that is grounded in theeducabilitY ofthe learner, the worth of the students and
the need for social justice..

.
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Kathryn H.Au is an associate professor in the College of EducatiOn at the University of
kawaii at Manoa. PreviouSly, she worked as a researcher; currictilum developer, teacher
educator, and" Classroom.teacher At the Kamehameha Elementary Education Program
(KEEP) in Honolulu. She is .currentiy developing a teacher education prograrn aimed at
increasing the number.of Native Hawaiian teachers in schools in their own communities.
she teaches undergriduate_courses in language arts and research methodology

Kathy's research intereSt is the school literacy develoPment'of students of diverse cultural
and linguistic backgrounds. She has published over 00 articles on this topic, as well as
a textbook, Literacy Instruction in MulticultUral Settings

Kathy serves or has served on the editorial advisory boards of Reading Research
QUarterly, The Reading Teacher, Journal Of :Literacy Reiearch, and Review of
EducatiOnal Research, and was a column editor for Language Arts. She has been elected
president of the National Reading Conference and vice president of the American'
EdUcafional Research AssoCiation.

Kathy is an active member Of the International Reading Association (IRA) and drafted
that organization's resolution on cultural awareness. She has been the gueSt editor for
a theme issue of The Reading Teacher and has serVed on manY IRA coMmittees. She is
president-elect of the newly formed Aloha State CounCil and was the program chair for
Hawaii's first state IRA conference.

Kathy received the first National Scholar AWard presented hy the National Association
for Asian and Pacific American Education. She has been recognized .as a Distinguished
Scholar by the AERA: Standing Committee on the.Role and Status of Minorities in
Ethicational Researth and was nained a fellow of the NatiOnal Conference on Research
in Larignage and Literacy :
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Mary DilworthlS the Senior Director for Research for the Atnerican Association of
Colleges for Teacher Education and also serves as Director of the. ERIC Clearinghouse
on Teaching and Teacher Education. She is responsible for the development of a number
of research and equity projects and publications.

Before joining the Association staff,Dr. Dilworth worked ibr Howard University where
she Served.as a Research FelloW With the Institute kir the Study of Educational Policy
(ISEP) and sUbsequently as Coordinator of Howard UniVersity Hospital's Education and
Training unit; Prior to joining the Institute; she was a Senior Analyst with a Washington-
based research consulting firm, and has directed federal and local_education prbjects. .

Dilworth received a B.A..in Elementary Education and an M.A. hi Student Personnel
AdMiniStration in Higher EdUcation from Howard UniirersitY She received an Ed.D. in
Higher EduCatiOnAdMinistration from the Catholie.University of America.

Mary Dilworth has served ona number of national edutation advisory boards includ-
ing the.U.S. Department Of Education's. Natibnal Center for Research orkTeacher
Learning, the NAACP, the National Urban League, and the National Couneil of Negro
Women.-8he was elected Secretary for Division K of the American Ethicational
Research Association, serving frond 1991 4993 and served as Advisory Board Chair for
the Teacher Leadership Corps project of the Quality Education for Minorities Program.
She alSo holds membership in Phi Delta KaPpa and serves on the community advisory
council for the Coolidge, High School for the Teaching Professions Program in
Washington, D.C.

She haS written and edited numerous books, articles and reports, Most notably,
Teachers' Totter:A Report on Teacher Certification Issues, Reading Between the Lines/
TeacherS: and Their Racial/Ethnic Cultures; Diversity in Teacher. EducatiOn: New.
Expectations; and Being ResponSive to Cultural DWerences: How TeaChers1 Learn.

:DilwOrth has been recognized for her contributions to teaching and teacher education,
and has been honored by FritO-LaY and the National Council of Negro Women as one

- of the "Black Women Who Make It Happen". She is listed in a number.of publications
including Who's Who Among BlaCk Americans,Who's Who in the East; and the World
Who's Who of Women.
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Gloria Lads On-Billings is an associate prOfessor in thepepartment Of.Curriculum and
Instruction at the University Of Wisconsin-MadisOn. Ladsop-Billings earned her Ph.D. in
CurricUlum &Teacher Education at Stanford University in 1984. Prior to attending
'Stanford, she earned a masters degree in education at the UniVersity of Washingtorfin
Seattle and aft undergraduate degree in education at Morgan State University in
Baltimbre, MarYlarid. .

Prior to coming to the University of WisConsin,Ladson-Billings was a coordinatór of
teacher education and an assistant professor at Santa Qara University She has been.a
research intern at Far West RegionalEducational Laboratory in San Francisco and a
teacher and supervisor in Bay Area Public Schools and the Phhadelphia Public Schools
for more than a decade.

Ladson:Billings is.a 1989 recipient of the National Academy of Education's Spencer
Post-doctoral Fellowship for her work on Successful teachers for African American, students.
She has written numerous articles and book chapters abbut this work and Other work
in inUlticultural education. Her articles have been published by AMerican Educational
Research joitrnal, The Journal of Neg;'d Education, Teachers College Record, Theory
into .Practice, The Journal of Education, and Social Education. She is the author of
The Dreamkeepers: SUCcessful TeaChers for African American Children, published by

. JOssey-Bass (1994).

LadsoiFBillings is a member of several editorial boards including, Theory and ReSearch
_in Social Education; Urban Edutation; and Education Policy She is a meinber of the .

National Research CoUncil's COmmittee on the Study of Learning and the National
Board for Professional Teaching Standards Cultural Diversity and Equity Panel She was
one of eleven social stUdieS educators selected to serve.on the National Councillor
the Social Studies National Standards Task Force.

She is the winner of the 1995 AERA Committee on the.Role of Minorities Early Career
Award, the 1995 Division Kyeaching and.Teacher Education Outstanding Research.
Award, the 1995 National Association of Multicultural EdOcation Multicultural Research
AWard, the 1996 Research FocUs in Black Education Outstanding Black Scholar Award,
the 1996 AERA palmer 0. Johnson Award, and the 1997.Society of Professors of
Education Mary Ann:Raywid Award.

Since the summer of 1994 she, along with colleague Mary Louise Gomez, has served as
co-director of the Teach kir Diversity ekmentary teacher certification With Master's.

. degree program.
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Gene 1. Maeroff is the director off the Hechinger InStitute on Education and the Media a
Teachers College, Columbia University, in New York qty He has had a long careerin
education and the media: He assumed his position at Teichers College in 1997 after
serving althost 11 year.s as a senior fellow at the Carneige Foimdation for die Advancement
of Teaching, a policy analysis group on the Campus of Princeton University In that
position, he worked with Ernest BOyer to prepare Many reports on policY issues in
,eclialcation. Earlier in his career, Maeroff spent 16 years On the staff of The New York
Times where he was national eduCation correspondent.

Maeroff has been an author, Co-author, editor, and chapter contributor to tritany books.
He is one of three cO,authors Of Scholarship 4ssessed. Evaluation of tbeProfessoriate,
(1997) from JOssey-Bass Publishers. He has also written a book on the education of
needy children that will'be published in 1998 by St. Martin's PresS.

Maeroff's articles have appeared in many magazines, including such general circufation
pUblications as The New York Times Magazine, Town & Country, Seventeen, Parade,
and Netv York, and -such education periodicals as Phi 'Delta Kappan, Teacher;
Education Week, and The Reading Teacher:
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Dr. Rivera is director of The George Washington University Center for Equity and
Excellence in EducatiOn.The Center supports projects that focus on educationatreforM
to improve student opportunities and achievementAs directOr off the -Center for Equity
and Excellence in Education, Dr. Rivera oversees the work a several projeCts prim
funded undetthe U.S. Department off Education.

. .

The largest of these projects, the Region III Comprehensive Center, Was established at The
George Washington (GW) UniversitY in 1995 to assist states, districts and SchoolS to-
improve teaching and:learning practices in order to help all students achieVe challeng-
ing content and performance standardS. One. of 15 regional centprsrthe Region III.
Comprehensive Center Serves Delaware, the District of tolUmbia,,Maryland, New
Jersey, Ohio, and Pennsylvania.As director of the Evaluation AsSistance Center (EAC)
East Which Provided technical assistance on student assessment and program evaluation .

to state and local educators in 27 states Working with children with limited English
proficiency, Dr. Rivera spearheaded ronaotivik Excellence; a project which produced
Guiding PrincipalS and tools for policy makers, eduCators, and community members to
help hmited English proficient (LEP) students reach high academic standards. Dr. Rivera
lead the team who conducted a national study of state assessthent policies in 1995-1994
for limited English proficient students. She currently serves as principal investigator
for the Trading Partnets Project, a study of.promising practices among Migrant education
programs that promote continuity of servites delivered, to migrant children.

Dt RiVera is active in the national network of the educatidnal community She has served
on the Editorial Board of Edacational Measurement: Issues and Practice and has pub-,
lished extensively on issues related to.the inclusion of English language learners.in
national and state assessment progrims. She recently published "Is it real for ail kids? a
framework for equitable assessment policies for English LingUage Learners," in the
IIarvard Educational RevieW and "High school graduation tesping: Policies and prac-
tices in the assessment of English language learners" in Educational Assessment.

Dr RiVera began her career in education as, a bilingual teacher in the Boston PubliC
Schools. She later served as a Spencer Fellow at the National Academy.of Education, as
well as- a Visiting Scholar at the Educational Testing Service, conducting research On the
National Assessment of EducatiOnal Progress. She holds a doctoral degree in education
from BostOn University, where she also, was a Title VII fellow.
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Content ;Standards

-.Stephanie -Robinson, has over 20 -Years of experience as a public school teacher, adniin-
istrator,e'dueatiOn advOCate, and conimunity actiVist. She possesses a rare combination
of experiences: (1) She haS been second in command of a large urban schOol district;
(2) she led:a highly respected national organization's:flagship education -prograin .to
link Schools and communities,-.and (3) she has .most'recently been aCtively involved in

...working on federal policy/legislation to.support systemic eduCation reform.

Dr.Robinson is Currently a principal partner of the .EducationTrUstat.the American
'Association for -Higher.Education.(AAkE)..There she led the publiC inforMation effOrt
for. the CommisSion on Chapter.1: disseminating information about the cominission's
report,"Making SChOolsWork for Children in Foverty" She provided workshops,.developed
informational materials, and coordinated publie meetings..that provided information to
a wide range of audiences at the national; state,andiocal levels. She iscommined to
and has helped. to groW public support for standards-based reform among a wide range
of audiences at the natiOnal, state, and local levels.

. .. .

AtAAHE, Dr. Robinson is'a member of the Education TruSt team that provides -technical
..assistance to approkimately 20 .communities throughout the.couritry where local- Stan-..
..dards4pased reform -efforts are underway She.provides information about the new

ImprovingAinerica's.Schools Act,.(foCusing on Title 1) to educators, parents; and advoCates;
and helps'them generate plans for using federal,.state, and lOcal resources. to Support
-10611 reform efforts. Using the new Title .1 as alever for Change,..she is implementing a
project to increase..the.capacity of .coinmunitY-based organizations to use .their local
networks .asadvocateS for standards-based reform.

Dr. Robinson has senied On numerous national boards and commissions, has worked.
:on educationTeform with national organizations such is the Anierican Association fbr
the Advancement of Science and the National Science Fotindation and has been a
.spokesperSon for school reform, at forums and meetings nationwide:She has wOrked
with national foundations, education organizatiOns, and local school Systems CO enhance
the capaCity of parents and Commtmities tO become actively and productively engaged
in improving education -:---esPecially for students of color and poor students. .

Throughout her career she has worked and advocated for quality education for ALL
'students.
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Charles W Stansfield is President off Second Language Testing, Inc., a small bUsiness
devoted exclusively to the development of second language proficiency instruments,
and tb practiCal solutions to Problems in the testing of non-native English speakers.
His Company han ed the translation/adaptation of the MCAS assessments to. Spanish
for AdvanCed Systems in Measurement and Evaluation, the MDOE's state assessment
contractor.

For eight yearS Dr Stansfield served as Director of the ERIC Clearinghouse for Languages
and Linguistics and the DiviSion of Foreign Language Education and Testing at the
Center for Applied. linguisticS (CAL) in Washington, DC. Prior to hiS service .at CAL, he
was director of TOEFL Research, the Secondary lzvel English proficiency Test, the Test
of SpOken English; and the Test of Written English at.Edutational Testing Service (ETS).
BefOre moving tO ETS he was a professor of Spanish and applied linguistics at the
UniverSity of Colorado, where he also served as direCtor Of assessment, at the UENO
Eilingual Education TechnicalAssistance Center Dr Stansfield is widely respected as a
teacher arid trainer; currently he conducts 15-20 workshOps per year on second language
.proficiency testing for school districts and colleges.,He is author or co-anthor of a doten
bobks and 60 irticles ori language testing..He is 'currently co-authoring a chapter on
LEP accommodations in state assesSinent programs, which Will be part of a Volume on
student assessment being produced.by the Alliance for Curricuhlin Reform. He is the
founding President of the International Language Testing AsSoCiation and a member of
the editorial board of Language Testing.
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